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. Foreword I

. handbook will gain the 1nsight that evaluation is one of“the

~ address the more basic question, hag he, learned and to wha

'epeople.

»

of theiy gifted programs.' SeveraL assumptioﬁa a:e made ‘in t ese .pages which -
shoul e expliined heig., - . .

The first of these 13 Ehat qluation 15 basically a 8 raight forward o g \
process which has a simple, 1031ta1 rationale at its heavt. Kithdugb pro- :

‘cedures at some levels of evaluafion are highly cqmplex and|re iults often ﬁm

require more lengthy and sophiq;icated statistical interpretétion, still the

methodology fn all cases mist be based solidly on practicalify and cogmon "
sense--qualitﬁes in no way"pssessed exclusively bx.yrofessional evaluators
alone. “ .

- . - . [
. . .
.

a. o

Secondly, there is the hope that the potedtiaI evaluatio who reads this ° ‘
asic, vital .-
1inks in the educational process. Every good teacher owes [much of his or , e
her succesg _to an 1ntu1t1ve ability ‘to evaluate the instrudtionil content °

and methods of his program as .well as the- progress of his* ' ,
the - goalscand objectives whic?\he ‘desires them to achieve.
swer. the complex psychological questionf how a child lea

In order to an- ~
ns, we must first

degree? Evalu- .
of learning more

ation and its methodotogy merely seek to define the proces

. Finally, we in San Diego face ‘a very practical challe nge .. As -the per-
centage . of State participation in the funding of our gifted program increases,-

L

the need to document objective support of the fted progiam becbmes grow—.' //’
ingly important. As the program becomes more de entralized and sites are o
given increasing independence in prqgram planning and 1mp1ementation, the | .
need to have comprehensive and accurate~eva1uation tnformﬁtion on hand at - '\i;é“

,'the school sites. likpwise becomes crucial. The final section of-this-guide.
deals wgth the preparation of the site wr1tten plan and the requirements of

a State audit. ~ s .
> A
L * B . . " o
. » - A ¢
- . “/ \JYI
. v
$ g i
. u ; 1
[ @ - » L
\
\
Ay k! : -
. : : Stephen 1ssac, Director v
: f : v : Evaluation Services Department
’ o, ’ . R
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) ' r . <. ' ! ‘
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\/\ JURAETEI mmonucnou% SRR B S
‘ . v'Tbe accountability model in edutation is here to stay becaese legis- I

=

R education; where theéeup 8 s on groups of students whose gcademic ability®

Lstors- parents., teachers, community leaders and adminiscrators are calling

"+ for reliable evidence that programs are either working well or are in need

- of Ye®ision. . But acc0untabi1ity s not and should not be perceived primarily
as a threat to thdse réspopsible for educational programs. The purpose of |,

-+ evaluation should ,hever ‘be to aséigﬁ\blame but rather to improve programs.

2 “ -

The process begins by obgzrving where we are in terms of where we would
“1ike 'to be. To do this, the program must be made visible and described in .
,terms . chat others will understand, in terms that are communicative and com-
monly ‘accepted. - Thiy becom@s especially important in areas such as gifted

ead ly id terms of conventional educatiorial measures.
“{innovative nature of che program for gifted students

cannot’ be described
Furthermore, the mor

)

cannot . be easily defined in measurable terms. But.the program and g5§ hoped-.
for and achievdd results must nevertheless be communicated. This becomes

. the task and purpose of ewvaluation in gifted education. ’ v
. L4 1 - . s
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o THE, Evuumon PROCESS m A NUTSHELL ©

'

@

o . Though educational evaluation is often a complex proceSSoinvolving
mbny factors and at time’,advanced statistical procedures} at its heart -
“lies a simple three-step sequence: - e . }é?
"l‘ ‘0 o ‘ T ® T L N - ’ ,‘
! ‘ » 2 . ? - | ‘
, | State the | - . Pl;; %ge educational . } Measure ™ .
, OBJECTIVE [ 2 [.2 IVITIES —>| RESULTS | -
% S : o ) achieve the objective —
. L 1 .' N . - °
: : . d A

v In other %ds, decide what it is you want to accomplish. Then determine
how it will be accomplished Then find out if you succeeded. Achieving ~
e t e three- step's 1s’what makes you instructional program visible. ‘
Too often a mysl:iqua. has grown nd evaluation with the implica-
tion that what is. involved is a hi,ghly/esoteric rite reserved only for a
‘small band of th.e initiated. When evaluation loses sighy of the simplicity
of its undenying logic, it ceases to be practical beca it can no longer
communicate. And in so daoing it negates its own purpose '
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éi///c— (4) They communicate to the larger community (students,

STATING THE OBJECTIVE .

The correct and careful statement of id ructional;queqtivqf for gifted
programs is not'merely an empty exercise done”for the\sole'purpose‘of'meeting
8 legal requirement It is”a necessary first step in making your gifted -
program visible to the community and communicating its intentions. Well-
stated program'objectives can serve a number of important purposes:
. B : ..

- (1) fhey enable the teacher to structure his or her own

. thinking regarding the aspects of the gifted program
which will be qualitatively different; they define
standards of m/performance which are reasonable to
expect of gifted students. :

4

$

(2) They clartfy instructional procedures and form the
. basis for evaluating whether or not expectations
have been met. R
(3) They communjcate to the student what level of per- e
formance is expected of him.

0

other teachers, local and state administrators, par-. '~
ents) how your program is qualitatively different ™
-, for the gifted. /
| T . N
Perhaps the most common misunderstanding in writing. instructional objec-
tives is the lack 6f distinction often made between an objective and a state-
ment of goals. Educational GOALS tend to be ggeneral and timeless statements
and refer to the overall -direction of an educ@tional program. ‘Since they are
stated in general terms and do not elaborate standards or criteria, they can
only be evaluated subjectively by global ‘impressions or opinions. That is,
they do not tell us what, specifically, to look for as clear evidence that
achievement has been reached. They are often written in.complete sentences
or begin with.the infinitive form of a verb.,6 Goals for instructional pro-
grams fo& the gifted might include such exanles as these:

: »

1

..Gifted student$will attain-mastery in the basic skills -~

by means of an instructional program that is individualized. .
in nature and geared to the interests and. special talents
of ¢he child. - e

’ .
....To provide stxth grade gifted students with the oppor- >
tunity to use algebra skills in solving more complex thought
preblems. * ' ' :

....Glfted students will gain an &ncreased self-awareness
and heightened self-concept.

....To insure ;haﬁ the gif€§4F§;:2£pt is proficient in essay
. writing at the end of his sop year in English. _ —



-

. - y ’ C ‘ : ’ .
~ cees instnyq:ional progtam uiil provide gifted cluster ' -

k students with‘yhy"opPOttunity to learn to locate and uti- e -
. ) iize Aesource and reference rials as-an aid in devel- : .
! _ oping. study skills in research/#hd teport wtiting
* v 9 . ’ - L4
- . To make the evaluation process concrete, the goals must be spelled out

in terms of specific and measurable performance OBJECTIVEQ Ohjectives 'serve .
* <« 5 goals; they specify both the behavioral change to be observed and the s{gnd-
- " ards set for acceptable performance. A number of people, have found q~ei le
ABCD* rule useful in writing objeccives to insure that.the necessary elements
idre present in the objective so that it can be evaluated. These components
are: : . S

-

.5* . . Audlence---a sp cation of the grou;<gf participants
(e.g. Mall seminar students”, "80% of all
_ participating cluster students, etc. )
! Behavior---a description of what - the learner is intended
- to learn or the tasks he should pérform. ’

Conditions -a description of circumstances or givens (e.g.

time frame or general setting) provided to the

learner when demonstrating exit behavior. (This -

is often the first component of the objective.)

4 .

Degree ----- a definition of what constitutes a "passing .
level on the behavior as well as a list of the AY
criteria themselves, 1if _ gppropriaté or necessary.

p— »

Examples (With‘specific c0mponen£e labeled):

B ' o L AN
Objective . S """ Comjonent ,
‘. By June 1; 1976 . e € v N
each gifted cluster student” ’ A .
] will be hble‘to loblte teacher-selected )
words in.the dictionary and be able to -
. demonstrate increased knowledge iﬁ“the
L/folloding dictionary skill areas: SR v B ’
N : alphabetical ordering :
, purpose of guide wotds _ e
understanding definitions
. . ey s .
with 80% accuracty. D .
3 P W . ' '
. - - - &
¥ * E (evaluation design), an added component to this formula, can be specified
in the objective itself, but i{s often described separately in a column '
under its own heading. ‘ :

-

. ;




- - ~7 ¢ 4
. - : \ » o
L ,
— Objective } : v B . . _' - Component N
(2. By June 1976 - e
., . . . [
~each participant in the gifted program — =" _ A -7
. will show evidence of mastery of the ‘7> ‘B
basic. skills .
as detgrmined by norm-referenced standardized . E.
tests to.be, administered in May of 197¢. i : . ‘ .
(Mastery is defined as two years above grade D
level.)

v . ’ ' ‘ ’
* BN . ‘ LT T e &
N . . .
) L] . - . - - * B
3. i . C . ) .

By the end of the academic year

80% Of participating semiaar students ' . ‘A
-will demonstrate behavioral progress - ' B
—~ R .
‘ as evidenced by a 10% gain in mean score . D
. . on eacCh item of a teacher-developed attitu- ,
dinal checklist utilizing a 5-point scale -~ = E v,

~and administered on a pre-post basis.

Thi$ ABCD(E) rule is meant as a guideline, not a hard-amd-fast rule. Occa-
sionally you will encoupter perfectly acceptable objectives which do not 1p- .
clude each component accord1ng to the strict format referred to above. ‘An
example: g . . r
N . ’ .
1007 of all Independent Study students will identify areas for
"self- initiated study, desigh individual objectiggs for them-
selves, work under the guidance of a teacher and evaluate their —
| progress yith respect td their objectives. . ' } *
. o v . . ~~
. ,Note tnat this objgct{ve nevertheless includes two important points:
}. the specific nature of the performance required--wﬂst
exactly has to ve done by the student (i.e. they must
select topics, write ovjectives and evaluate them);

2. the criterion of ;successful performance--how well it
- . has to be done (In this.case i successful perfor- °
~ mance is merely that the(tasks specified must be com--
- pleted vy each participant).

+ -

-

Now, consider tnis sample "oojective" written for grade three gifted students:

»




Ay

¢

Grode three cluster students will gain & good qnderstanding ' . /

and sppreciation of the early history, pf Sln Diego. . . /
., PIAN ' /-

L
‘Id'terns of the two characteristics just men;toned 1& this an acceptable //

objective? ' K 'ﬁ¢\ e ///
- “\ ;’J‘ .
' | vzs g /

' . 4 . c/

% I - | J
1€ you marked NO you may register a smile’ of satisfaction. The stgtement is
headed in the right direction, but it is not yet written in performance terms.
We have g picture of the what--knowledge of San Diego history--but we lack
information about what has to be done by the student to demonstrate this.
Furthermore, missing together {s a satisfactory statement of the criteria
for success. The expression '"good understanding and apprec{ation” is not

particularly helpful since it is open to mgny interpretations. To improve

the objective statements of what the student must do, and how well, -specific
criteria are needed. . - ; ’

One last word about writing objectives. At this point in the evaluation
of gifted programs, objectives should serve as a framework for evaluation and
program plagning, not a straight jacket. No one will'eliminate your program
(or even chastise it) 1f overly ambitious obJectives are not met, so don t

. be afraid‘to experiment in setting high standards of performance. Especially

"in programs for gifted students, where innovation 1s the norm and high abil-

ity the rule, it is a far greater error to expect too little than teo much.

- Por the first year or so it might 'be nard to express expectations of. student

¢

performance ;in statement form, expecially in terms of percentages. During
this period of time you will-essentially be collecting baseline data which
can help you set more tellistic standards in the future. Don't hesitate to
’be daring'’ . \ .



- creativity enter the picture. , » R

- next section.- o . g
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PLANNING THE EDUCATlONAI. ACTIVITIES TO Af HIEVE THE bBJE IVE -~ -

- The second step of the three in the Evaluation seguence offers consgid- >
erable choice and variet}=-deciding upon the means to the end. It opens
the door to the teacher's creativity and ingenuity, on the one hand, and his .
or her common senie and practicality, on the other. . .
R ' ' ey
As there are “many roads to Rome'" there are many ways to, achieve an g

- objective, depending on the characteristics of students, “teachers, educa-

tional resources, and the learning environment. .

Graphically, achieving an_pbjective might,look like this:

¢ - [PLAN A ‘ \ -

--Activity 1 : ' L
--Activity 2
--Activity 3

: «
OBJECTIVE S | pum‘sl '

--Activity 2

/ PLAN C

‘o » --Activity.l - N /\
s . . --Activity . ' \\\ o
- -«Activiey’s
l . . ) --Activity 6 ° -

_MEASUREMENT

a

Any of the three plans, each with its .own- unique set of activ}ties, may
be used to achieve the 2bjective The many possibilities in this\process of.
selecting teaching/learning ‘activities 1is .where flexibility, variety and

-

hatever i\sfructional plan is chosen, its effectiveness depends on how _
well it, ‘through its activities, moves students toward meeting the stated ob- ~
jectives. As problems are encountered and solved, changes are made to avoid °
fallure and spproach success. Making changes after encountering problems is
a result of feedback.. In most schools this feedback system is informal and
relies on the observational skills and insight of the .teacher to recognize
what 1s working and what is not. However, since even experienced impressions
can be misleading, evaluation feedback should be based on objectiVve indica-
tors whenever practical. :*Objective indicators inclule classroom achievement
measure, standardized test scores) school records, reports by trained observ-
ers, and other performance data which is discussed in greater detail in the
1 B

Properly plenning educational activ1ties 1s a .curriculum-oriented step
and will nét 8e pursued exhaustrvely‘.mre Evaluntion, However, is completed

when several activity plans, aimed at a common set of activities, allow for -
a comparison of results to establish which plan is more effective.
3 . - X : K Y
- v . ~- - - ‘ ) ;%:
, 9 ' \/

4";" ﬁ%i‘yr( Y

<



The State has made the addad stipulation that gifted program activities
not only refer. back to explicated objectivea, but that the activities them-
selves be qualitatively different from,the type and level of activitiea
available to other youngsters. Although the State has been indefinite in
specifying exactly.what makes one activity qualitatively.different from an- :
other, the San Diego gifted program has formulated sode of its own guidelines.

~ : . . ‘ .

Definition . of '""Qualitatively Different" - .
Usinglthe gifte}‘ih the nucleus, an activity mby be considered as qualita-
tively different {f one (or more) of the following conditions is met:

1..Hateriala are used which are deaigned apecifically for
' or are appropriate excluaively for the gifted'

- 2. Re50urce peraonnel are uéed in enrichment activities e
not regularly a part of the preacribid program;
[} .
3. The activity is not agpart of the regular advanced
curricdilum prescribed for that grade level, {.e, 4t .
must be separate and apart Erom‘advanced courses oOr- ¢
activities, . Lo T e . )

4. The activity involves treatment of materials in an
intensive or indepth manner; . .

* 5. The activity requires'indepEndeﬁt atudy.réaearch out -
" side 'of the scheduled class requirements;
6. The activity is accelerated or self-pacing over and
above the regular class level;

B A .
b3 .
v 7. The?activity involves unusual props or activities not
‘ ~utilized in presenting a similar experience in thé reg-
. ular program (specﬁal dramas, slides, films, etc.); or
8. It is a pull-out activity invqlvingfthe-gifted‘only
(e.g. field trips or special speakers).




N . fa

"This brfngs us *to the most problemidtical- step in- evaluating the gxfted
program. Usually di txi{ct-wide or state’ evaluations\concentrate on the
gtoduct'or final-outco results of the program which become evident at the
end of the~school year. This is because evaluators at these levels are of-

‘ ten too i@r removed from the ¢lassroom or €he reésources are too limited to

permit comprehensive classroom monitoring. Gifted program evaluations at

MEASURING WEREUST ) — -

the schoolxoften have the advantage of heing cleser to.the process of instruc-s“

-tion. “ Thid’ means that continual feedback collected Systematically at the site
c e uséd to improve ;he -program as it progresses and needs become clarified.

L 4

Measurement instruments. for gifted progtam} re few and hard to come by.
There "is not (nor will there probably ever be) ingle instrument which will
determine tHe suceess or failure of any educationah.progtam This is espe-

cially true for gifted education due to the nature of ‘gifted students and the
" program ‘designed for their special interests and .ability. The purpose of

most measurement devides (norm-referenced standardized tests in. particulat)

is to spread out the population of- tespondents along Q‘C ntinuum from high to
low and then identify and make general descriptivé statg¢ments about the aver-
age (mean) or representative (median) student. This is|\much more appropriate
for a population which includes the extremes of high and\ low as well as the
characteristic preponderance of ‘scores at or near the mi uch ‘popula-
tiins define a normal distribution.

»

Gifted- students rgbresent a completely different‘%ituation. Identifi-
catiog is made on the basis of differences of gifted students from other
students. The gifted represent. only ;he“top portion of the ability spectrum
and are not spread out like the general population. Therefore, attempts to
find differences. among them using standard measurement instruments are often
doomed to failure. . 4 o

Anothet characteristic of ''non-normal' populations complicates the mat-
ter even further. This is a statistical phenomenon known as regression to-
ward the mean. Perhaps an analogy will help to illustrate this term. Imagine,
for example, that you ,are a high jumper tryidg out for the track team. On the
day of the try-outs you are fortunate to register one of the: best jumps of
your career, and you are put on\she team on the basis of this one jump alone.
The coach is disappointed when in subsequent track meets ypur performance many
times fails to equal this initial trial jump.’

Q -

A similar situation occurs with groups of gifted students. Idengifica-
tion and placement into a gifted program is often on the pasis of the IQ test
alone, usually administered on a one-time basis. When you look at achxeve-
ment data (standardized test scores) of gifted students, the petcentxle rank
scores obtained are invariably lower than the percentile scores on the Binet
(98 or above) which originally were the basis for identifying these young-
sths This often leads to the unjustified conclusion that the gifted pro-
gramjhas been a failure. For the same reason, gifted students as often as
not score lower on a post-test of a standardized instrument £han they did on
the pre-test! RQE[EEELDn toward the mean .is a normal, statistically predict-
able phenOmenon whicth must be taken into account' when planning ‘an evaluation
design or bntetpretxng evaluative results.

L
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; . CRMERAL. SOURCES OF EVALUATION DATA . *-
Wheh yonfwant to know how your gifted proéram i$ succeeding, where do
you go--and whom do you ask--to find out? ; .oy
- ",' . - "
The most obviocus answer is to start with the students themselves. What
, ~fo they think of the program, what suggestions do they hawve, what don't they
like about the program? If their activities are qullitatively different.,

. does their output in terms of identifiable products reéflect this? Often a .

simple log of producté (creative writing, art work, ‘research ;projects, eto.)
and activities (leadership positions held, types of extracurricular involve-

€

ment) with a short description of each provides a’ worthwhile means of describ-

'1ng what 1is happening in the gifted program. *

” Another area 1s academic 'achievement. Standardized tests (as explained
above) are often limited, but they can prpvide some imporf#ant information
and should be included in any coupreheu ive evaluation._ Standardized norm-
reference tests are a better indicator of weaknesses of a program than
strengths. -For example, evidence that gifted students are scoring on the
average . below or even.only slightly above grade level in any of the basic
skills areas 1s a good indication that the ptogram could be weak 1n a partic-
ular area. ‘See the section below for a summary of types of tests commonly
used to measure achievement.

Hoat programs for the gifted have an 1nterest in the student s self-
concept and behavioral progress in o her affective areas. Is the program:
‘meeting the youngster's emotional as 11 as his academic needs? The sectLOn
below describes some of the common assessment techniques in this area.

v
[}

Ieachers are€in their own w5§ as close to the gifted prograh as the stu;'

dents. What do they per;ﬂive as strengths and &eaknesses of thé program?

" They are 'also a valuable source of 1nformation ‘on student progress in academ-

ic as well as behavioral areas.
The perspective of an evaluation is always broadened by soliciting in--
put from parents. For example, has there been any beneficiaé spin-off from

- the gifted program that the parent ‘has notited in the home environment, is

the child reading more, have .the child's 1nterests increased in.number and
broadened in scope. - .

- 3 .

- Specifjc types of 1&£truments to tap these potential sources of data are .

summarized below. : . ) S e

-
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TYPES OF TESIS/’\ ' ™.

There afe a numbet of different typgs of tests to aid the teacher in
his evaluation'btogtam : . .
N N

1. Thc;Otal Quiz (Recitation) >\\\

< Thig is a gime honored method with many vgtiations In essence,
“ it allows the teacher to judge whether or not the student has
achieved a patticulat understanding or skill through oral expres-
sion. It often 1s combined with "'show- and-tell” expetiences,
L. phonics games oral reports,-class discussion, and similar activ-
§ ) ities appropriate to the student's level of development. This
evaluation method {8 usually informal and impressionistic’ and
or may mot involve. record-keé&ping procedures. :

Y

_ . o, ! ‘
2. Teac}gt-MadefTests ’ ,7/
Co nly used to E%sess several students at once, this technique

serves as both a teaching and measurement device for small units
of study. It provides feedback to the learner and the ‘score,
usually the numbet correct, becomes an index of learning.

Unit Test .

(%

This 1nsttument covers' a larger range of material for an extended
period of time and generally serves to measure overall achieve-

£
ment . ’

~

hether a short quiz or a comptehensive examination, teachet made
ests should be carefully constructed. Some importént guidelines
for this purpose are: h .

--Each 1§em or queét{on should relate to a well-defined instruction-
al objective. ‘

b

--Items. should be clear and free of ambigu{ty. Wording and context
can easily mislead .a student. Hbile not lalways ptactiéal, the
one sure way to obtain good 1tems is to tty them out on a sample’

-~ of typical students. - '

--Items should represent wlat is 4m;;?\fnt in the curriculum and
roughly roportional {id numoer or weighting to the emphasis
given varis objectives during instruction. -

--The two key concepts {n test construction are validity (does a
test measure what it claims to measure?) and telxab111tz (does a
test measure the same thing from one time to another?). -While the

. statistical techniques underlying these two characteristics are
complex and seldom applied to teachet made tests, -a simple tech-
nique to check out good test 1tems is called item anaLysis

et
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) s the oyerall test? Thet isy do tho

bottor stud¢nts got Ei,cor éct and thc'poogor studepts wiss it?’
A teacher devélops a reading test and gives ' it to .a
class of gtudents. The-tesfs are scored and the results ranked
from higH score to low sgore and then divided in the middle, fo
“ing a top half and a bottom half of this class. Next<the toachar

. goes through the test, item by item,.to see if a given item or

, question discriminates in the same way as the total test scoxe: 1In
other words, do. students in the top half of the class tend to get.
the item correct and those in the‘bottom half tend to get 1t wrong?

A simple vax to fally the reaulta is a four block 2 x 2 table, one

S~ for esach test item:
. , ‘ N Right Wrong
I O N | TR
. i r ,
. Bottom ' - ;”
L4 . . ' B
A tally mark is entEred in the appropriate cell corresponding to.
. vhether the ‘student is in the top or bottom half of Ghe total test’

: distribution and -whether the student got that particular item right
or wrong. If nﬁe item {8 a good discriminator, the mafority of tal-
ly marks will line up in the two cells corresponding to Top/Right
.and Bottom/Wrong. If it is a poor discriminator, the tatly marks
will be roughly equaf among all four cells or, worse, [ined up in ,
‘the reverge direction--Top/Wrong and Bottom/Right. This latter pat- .
tern is often found in-instances in which an itém has a aimplzx
straightforward answer which appears too obvious to the bettetr stu-
dent who then proceeds to read “hidden meaning' into tlie q stion,
getting it wrong. Such items are misleading and poor discrjmina-

;J ) tors. ‘For example: : '
‘ Good Item . Poor ' Reverse
Discrimiqgtion ) Discrimination . Discrimination
) L 3
Right Wrong Right Wrong Right Wrong
Top{Munn i * 4 _ ToplUam [unm Top || Junun. |
> ttom ™ B | Bottom ua i TR Bottom wunt fun 3
o < ’ ‘ ‘o‘ BN
° Workbook Test ' . T i . S—)

wi h sizeable numbers of students requiring frequent testing and be-
se of the difficulties underlying good test construction, _wogkbook
tests designed by text publishers are widely used. Their adVantage
. oveﬁ tescher-made tests are these: they are printed in &, systematic

t ready for use; they are usually worded carefMly; and they are
) ~

- . -

16 : ~
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.o o directly welated to the specific classroom- text. Typjcally, these
N ' ‘tests are sgored by counting the number of correct answers (raw
: - . score). In addition, the :sv(hcore cafl be expressed es the percent '
., . “correct, which-makes it convenient to compare the results from one
test to another when the total number of test qpestions often var-
ies:: Workbook tests are often used, as a tesching device rather
.5 thdn'as a systematic evalustion of student performsnce, though they
~ can he used for both. _"- Py _
° - - . . L3 .
4. The Department; School, of District-v'id.e‘ Test '
In an effort to: establish standards of performance, a school or
- district may develop. tests in a-particular srea of nteregt - These
tests are generally a composite of many .tescher-mad tests ‘with™om-
"mittee agreement to insure acceptance. urthermore, a ''cutting :
“score" 1§ usually established by some criterion (sbmetimes deter-
mined artitrarily and other times determined by a statistical or
lqgical rationale). Students may then bé certified as having mas-
, tered minimum proficieney in the ares covered by this particular
test. . If carefully stated criteria are lacking, there ‘is no reli-

able frame of reference for interpreting the scores. (See criterion-
reierenced or mastery test, below.) E

L
vz

- i * > . ’ é& o
5. The Standardized Test ( ' ,/ : A
These are 1nstruments prepared by test constrﬂction experts to be
somxnistered in a standard manner. :In general they are the result
. of careful item selectio » field testing, and item analysis. They

are based on well- d content areas and objectives and come with
clear, expldcit directigns to insure uniform administration. .

Lo ‘
a. The'Norm-Referenced est - > -

'This is a standardized test which has been administered to a
large sample of subjects. forming the 'norm group”. (The limited
. utilfbieof this type of test in evaluating gifted prbograms was
S discussed in an earlier section.) The distribution{of scores
:" - from such a group becomes the ysrdstick against whic
quent students are compapéd. In other words, the aveyage score

dian) for other groups which subsequently take the san
; Scores above or below average for the norm group--most &f
pressed as percentile ranks or grade equivalents--form a distri-
bution of such scores which constjitute "the norms" for a partic-
ular test. Other students taking the test at .a lgtgg time are
assigned one of these converted scores, using the norm group as
- a frame of reference. In order to interpret norm-referenced test
. scores meaningfully, it {s important to know in what ways local
2 students resemble those i{n the norm group on such variables as
age, grade level, socioeconomic status, langudge background,
geogrsphicsl region of the nation, sex dist ibution. and so forth.

)
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: ' . It is also important to 1nsuro that the’ a.stu h;vc been admin- - |
. ot «istered undér standard conditions preseribed in the manual of
—J A direction and that they have "beed,"correctly scored.
- R ~ \ ‘

“Norm-referenced tests tell us. where students stand compared to
other; they do not directly reveal how muth-a given sfu-
ent knows about the content area being tested. We simply get
- an indication whether he or she 'knows more or less than ‘other
. student Items in the test are a small sample from givcry
large of possible questions on content areas witich most
o students acrods the nation or the state have probably had an
opportunity to learn, often outside the school ‘setting as well
. as winthia it (for example, family discussions TV, recreational
. ' rcldin , hobbies, vacation trips, and othér nonschool learning
- opportunities). Such tests are not particularly sensitive to .
what a given teacher teaches in & classroom, day by day. In-
stead, they are 1nd1catora of relstivé standings among students
“on gcneral learning within ?\broad content or skill area.

W

. .

SR . bl Criterion-querenced Mastery Test S
. . ,
e " These are standardized testgrﬁhich measure how much a student
o . has ‘learned in a specific content or skill area. A familiar
;12 : example is the written section of the California Driver's Li-
o cense Examination in Which.a terion is simply a passing
score or mastery” Sd§h tests probably offer the most promise ‘
: in terms of evaluating gifted\programs because they would il-
o ) ﬁ(y ~ lustrate the specific skills g¥ined by students ima gifted
i program which-would not be measured HV the more generalized
» h : . horm-referenced test. ' ’
. Lo "'To copstruct such a test, specific objectives which encompass
+ @ a given content or skill area arz defined. Test items are then
. ‘developed to measure the achievement of these objectives and a
A 1";J? . criterion leveﬁl;passing score) is set to indicate mastery, pro-‘lc::
SR . . ficiency, oy competency. Tests of this type are similar to wh
’ ‘always have been called '"teacher-made tests". In the contempo-
rary sense, ‘good criterion-referenced tests (CRTKs) are more
rigorously and systematically constructed than the typical class-
room quiz or examination. They are widely used in individual-
., 1ized instruct programs in which step-by-step mastery is the
" basis of progress. They also overlap diagnostic-prescriptive
tests in which’the instructional objective is carefully stated
and the required successful performance is spelled out in terms
: Q. of observable or messurable behavior. Such a procedure allows
. an appraisal of a given student or group in terms of the preaent
- jL criteria and level of .mastery expGEted Progress is not rela-,
) tdve to other students as’much as to one' ? own advancemert from

A point ‘in time to another. /
-~ . . ).\.- ,..>
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Thera is widespread - intereSt today in measuring ‘the so-called affective
‘domain--that elusive factor associated vﬂth motivation® attitudes, and fekling.

—~
Of all the variablés uﬁderlying humah performance, this one presenta the
"most problems for measurement and interprétation, therefore, it is’ important

<’

"1,

S

4
2

‘ to proceed with caution.: Some -of the«problems are:

. Ty
Attitudes dnd fee1inga, like: bhe weather, tend to ke changeable

unprediétablel and sensitive tqQ many factors outside the leagning
situation, as well’ as within {¢. .« .

p)

. The cause-and-effect re1ationship bet;Een attitudes and feeiings,

on the one hand, and performance and achievement, on the other, are
not necessarily straightforward dnd are little understood. For ex-
anple, there 1s no clear &£vidence that children who have a positive
attitude toward learning also work harder or achieve better. Per-

"haps some children who feel good about ‘things are more secure, re-

laxed, and less motivated to extend themselves.

(W

. There 15 apt to be a negative relationship hptween age and positive

attitudes, such that young childrer (5<6) look at most things very
positively but begin to differentiate along a broader range of feel-
ings as they grow older and become more discriminating -or critical.
The result is a shift from more positive to.less positive responses
as time passes. While this auggesta a negative “shift in attitude

as a result of a pbvor iearni ng ‘experience, especially between ex-
tended pre- post testing, this may not be the case at all. j/ ’

Attitudes are aldﬁ sensitive to such factors- ‘as newness, novelty, .
and beginnxng -of-the-year optimism. A 'shift {n a less positive di-
rection occurs as the expesience becomes routine and familiar or the

end of the year approaches. This .may lead to rrect conclu-
sion that a particular program i1s unsuccessful.. .

'Wherever attitudes are involved,’ stwents (and people in general)

tend to have predispositions, more often positive than negative.
They will reapond to please (or occasionally 'displease) the person

’ gatherfng data. Data collected in groups #lso can be influenced by

"contagious' comments or reactions of particular students, setting
a climaﬂe which yields misleading results.

‘These and many other factors make the measurement and interpretation of
attitudea an uncertain process. With the foregoing cautions, two basic meth-
ods of ‘measuring attitudea are widely used: direct and indirect. \_;)

o~ &

Direct Methods %':

1. Attitude scales. ' These typically are based on the Likert model in which
the subject is asked to respond to a statement along a five-point scale

P . -
.

”
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where - otronsly esree ~A = ggree, U = undecided or neutral, D = dis-:
agree, SD = stronsly disagroe. For example: -
) Circle One s
A\ Iliketorud 'SA A U D SD P
1)

Another vereion might oubetitute. in place\/f the "agree-disagree response

categories, ouch choices\as"

-~
- .

: ) 5 \
Al@ynt Uouad.ly Somtipu . Seldom Never

Or the ecale responge ogategories sy be undefined ekcept for the extremes,
ae,in‘}he case of the femantic Differgntial technique: .

L3
3

Reading : . o
) ‘ L ‘ .
Good : : : : : : : Bad .
(,;ork : : : : : 3 : Pun’ t[
. Basy '___: : : : : :  : Difficul

v

The subject places g check on any one of the seven' spaces between the ex-
treme polar adjectives anchoring each scale.- They check "best expresses
the nature and degree of his feeling'" toward the key word underlined at
the top. The actual number of response choices may vary from two (YES-NO)
through seven or more, as in the last example. While there 18 no hard and
fast rule, two usually is too narrow and allows no degrees of feelidg (un-
less it is strictly an either/or situation) while seven is a practical up-
.per limit, beyond whith meaningful digtinctions disappear. Three-,wfowr-.
and five-position scales, however. are frequently used. C s

2, Questionnaires Often 1ncorporat1ng attitude or opinion scales. question-'

-

St

I3

?aires usually provide for asking, in addjtion, a variety ,of questidns re-

ated to a topic of interest. Again the best rule for developing a good
questionnaire is to brainstarm the items witHh your associates, then try
them out on a sample of representative, subjects to insure’ clarity. (For

guidelines and sources of 1nformation. see the references listed in Appen-~
dix 1.)

3. Interviews. Interviews have the advantage of faceé-to-face interaction
which insures greater flexibility and fﬁ‘gfpth coverage. Unfortunately, -
they require time and effort which is seldom available. Interviews may
be very open, exploratory and unstructured, or highly structured and: orga-
nized, following a questionnairelike format, with strict rules on how elab-
oration can take pleee. ag is the case in most Gallup-type polls. .

L4

- . '0

Indirect

..Indirecf measures of\:i:};ujt lnGPS%eiing get at. behavior patterns and other

' i» . . ~
.

LY



evidence Which 18 correlated with attitudes and which are collected with-
out the direct involvement of the student. This indfreé;\mgthbd has the
advantage of not making the udent self-conscious--either becoming more.
posin\ve br negative than otﬁngise might be the case--and adds an inde- - -

 pendent measure to conﬁirm or question other 1n£ormation directly involv-‘y
1ng the student. Typical examples would include such things as attendance
records, special awards, library withdrawal records, schdol vandalism .
records, etc. The disadvantage of 1nd1rect measures of this kind is that .
they,often pure iraccurate, incomplete, or sensitive to factges other than

- the learning environmeht; for example’, a virus epidemic which dramatically
reduces school attendance during ‘a period when attendance'could be mis-
takenly used as an indicator of interest in a new school program. (See
Appendix for partial listing of both direct and indirect measures.)

There is another type of attitude measurement which combines both direct
and indirect elements. It is observation. This is particularly useful for
primary-age children when self-report rating scales typically yield results
which are too uniform or grouped at one end to be meaningful For example,
first graders tend to see most things as good, positive, and interesting, re-
gardless of their performance However, a behavior checklist or rating scale
filled in by a trained observer and which focuses on attitude- related behav-
iors often provides more valid and varied information. Such a method can sin-
gle out those behaviors of the child that imply a favorable or unfavorable at- -
titude. For example, a format such as the following can be used.. ' L.

YES NO 1. Does the child mix freely with other children on the

i playground?

YES C:::) 2. Does the child seek out books on his/her own during
v . free time? o

NO 3. Does the child volunteer to take part in discussions
and sharing opportunities?

* »

The basic guideline for constructing such checklists or scales is to ask

. yourself: "What does a youngster do to indicate satisfaction or dissatisfac-
tion, comfort or discomfort with-school in general, or reading in particular?"

‘Instead of '"yes" or "no," a scale of three to five positions may be preferable
For example, you may use 'always, usually, sometimes, seldom, never."

h Y
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“*‘The leat step in the pchess of eValuation from theory to‘appiication .
comes when the atatigg of objectivps, planning of activities, and'evaluation
- design and results are made visible in .finalized form. This becomes & _re-.
source docoment which can be referred to by the teacher, site .naf‘
d trators, parents and State program and evaluation consultants. 1a°
':ghqﬂntzgo th format hag beén standardiapd for all schoo} rLt"es.hav:l.l;g a /
program for gifted students in the formf the Hrivtten Plah o '
v e

Writing the Written Plan T e ' " .

¢

The Written Plan is essentially a contract between the school site and

the Board of Education that gifted studedts are being delivered certain spe-
~cific skills deemed important by site personnel. It i8 an end-product which

glves concrete ‘evidence to the fact that evaluation and systematic program Ck
. planning have taken place. The written plan is not a document“which is filed

routinely each year in order to fulfill legal requirements for funding pur-

poses alone.s Unless it reflects & process of evaluation which ds taking

place on an ongoing baais--and in a much larger sense, unless evaluation it-

self ia integrated into the whole teaching and learning process--the written

plan yerves no real purpose in and of itself.

Part II of the Written Plan (see Appendix for the actual form) is based
on the three-step sequence described earlier:

--state the objective; .

gt

. --plan the activities;

g

--meﬁsure the results.

-
-

After these key elements are identified and clarified, the written ‘plan be-
comes 3 simple matter of f{lling in the appropriate information in the ap»
propriate ;olumna. .

4
t

. The written plan is not intended to be an exhaustive outliine of yourj
entire program. That would be a hopelessly complex task that would be dis-
tinctly unappreciated by all concerned'. Rather it is a summary of the most
important elements of your program which can be stated concretely, realizing
all the while that sowe.df the most important program outcomes are intangible
and do not lend themselves to measurement. v

- a

The State Audit

It has become increasingly apparent.that San Diego along with other dis-’
tricts in California now implementing gifted education faces the prospect of "
a State audit in the near future. From all available information, State au-
dit teams can be expected to visit individual school sites as well as the B
central district office for the gifted program. Although the specific format °
of the sudit as it affects site evaluation is not known at this time, general
guidelines from the State indicate that audit team members will be asking site

district .
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: por‘onnc;‘iucitionl like these: . . o '

X --What documentation, can bes produced to show that each gifted child’
. ) is being given.at least two hundred minutes ofggualitltively dif-
ferent educationsl experiences per ucck?

. . BN

--Are budget expenditurcl jus gﬁicd by specific learner objoctiveg
M ’ qtatcd in performance té rﬁh? : " .
Tyt --Are records on hand which 19cuucnt participltion‘bf ot.ff, plrents

and students in"developing ‘the vritten plln? .

--1s there an ongoing involvement of parents in program development
and evaluation at the site level?

~-Are objectives being monitored systematically and is data being ’
collected to allow for ongoing program 1mprovement? s
--Are evalQ}tion 1nstruments and records of studcnt ptoducts on hand
to docyment. ltated evaluntionvrosults? ‘ ?
]
Quesfions such is these have served as the basis for the formjt of the
written plan and site evaluation forms. The attempt has been to unite the
essence of the three-step evaluation process with the practical consideération
of the State requirements. A site\vhich is systematically’ communicating its
program for gifted by implementing an evaluation strategy will have little
reason for concern about meeting legal accountability requirements

N,
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“ "Bducational Indcx.

A

) : SOURC‘S OF IN?ORHATION*

Buron, Oscar K. (ed.): Reading ‘ru: nnd Revievs. Highlut&fn‘k N.J.,
o cryphon Prcln, 1968

“---The Sixth H.ntal Measuremants Ydarbook Highluhd Pnrk, N.J.: ;thphon
i Press, 1965 ‘ !

~ . . - v

::::?rootl in Print. Highlind Park, N.J.: Gr&phon:Prclq, 1961. . ) 2
lducational and ngchologicnl Measurement. Quarterly Journsl. . -~

)

. llIC (Educational Resourcea Information Ccntcr) Nineteen clearinghouses,

depending on the nature of the need. For genera]' information"regarding
information retrieval resources, procedures, and publicatichs, contact:
USO! 400 Maryland Avenue SW, Washington, D.C. 20202,

Educational’ Tclting Scrvicq (ETS). ' Microfiche Pile. Princcton, N.J.
This 48 & couprchcnlivc file of measures and instruments reported by
researchers in the litetature. It is important to stete your measure-
‘msnt needs 1n clear and specific terms in order for ETS to match your
rcquolt to an lpproptiltc measure, {f one exists.

Johnlon. 0.G., nnd Bommarito, J.W. Tests and Messurements in Child Develog-
ment: A _Handbook. San Francisco: JOlle -Bass Inc., 1971.

sasurement. _ . S

- f -

Journal of Rducational’

- T @,

A g‘B,; and Earle, R.B., Jr. Measuring Human Behavior.

Lake, D.G., Mile
: -Colunbiu University, TCuchars College Preas; 1973.

New York:

""

Scc Buros for listing of publilhnrl.

Oppenheim, A.N. Questicnhaire Delign and Attitude H.nlurcnznt. New York:
Basic Bookl, Inc., 1966. ,

)
X

Pg!chological Abttructl B N Krf _:

L

Reviev of !ggggtgoﬁat Rnlcurch Every three years: 1968, 19Q§ 1962; etc.

Beginning in 1970, however, an unochadulcd publicution pattern replaces
the cyclical one. A _ _ _ ‘

.

*Adlptod from: 1Isasc, Stcphenq-ana Michael, Willism B. Handbook in Research
and Evaluation. San Diego: ~Robert R. Knapp, 1971. Reprinted with per-
mission. ALl rights reserved. Robert R. Knapp, Box 7234, San Diego,
California 92107. & - ' '

vy .
~

Hioccllln.oul test publishers’ catnlogo--most currcnt source of 1nfotnntion.‘
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-# A PARTIAL LISTING OF HlASUEAﬁL!'FACTORS AVAILABLE IN MOST SCHOOL SETTINGS*
l. Standardized achievement end ability tests, the scores on which allow
inferences to be made regarding the extent to which cognitive objectives
concerned with knowledge, comprehension, understandings skills, and
o applicationa have been attained o3
2. Standardized self inventories designed to yield measures of adjustment,
appreciations, ‘attitudes, interests, and temperament from which infer-
ences can be formulated concerning the posseaaion of psychological traits
(such as defensiveness, rigidity, aggreesiveneas cooperativeness, hostil-
ity, and anxiety).

3. Standardized rating scales and checkligts for judging the quality of
' ‘products in visual arts, crafts, shop sctivities, penmanship, creative
_writding, exhibits for competitive events, cooking, typing, letter writing,
fdshion design,. and other activities. ' ;

<

. a;r°$tandardieed tests of psychdmotor skills and physical fitness.

5. Incomplete sentence technique: categorization of types of responSes,
enumeration of their frequencies, or ratings of their psychological
appropriateness relative to specific criteria.’

6. Interviews: frequencies and neaSurable levels of responses.to'formal
and informal questions raised in a face-to-face inte%rogation.

7. Peer nominatious: frequencies of selection or of assignment to leader-
ship roles for which the sociogram technique may be particularly
suitable. -~ N

8. Questionnaires frequencies of responses to items in an objective format
and numbers of responses to categorized dimensions developed from the
content analysis of responses to open-ended questiOns.

- o - ) -
. 9, Self-concept perceptions: ¢ measa/ff of current status and indices of
congruence between real self and“1deal self -- often determined ‘from use
of the semantic differential or Q-sort techniques.’ I .

10. ,Self-evaluation_neasures: student's own reports'on his perceived or
’ desired level of achievement, on his perceptions of his personal and
social adjustment, and on his future academic and votatiomal plaps.

u
a2

11, Teacher-devised projective devices such as casting characters in the
class play, role playing, and picture interpretation basgd on an informal
s Scoring which usually embodies the determination of frequencies of the
occurrence of specific behaviors, or ratings of their intensity or.quality.
* Adapted from: 1Isaac, Stephen, and Michael, William B. Handbook in Reﬁearch
and Evaluation. San Diego: - Robert R. Knapp, 1971. Reprinted with permis-
sion. All rights reserved. Robert R. Knapp, Box 7234, San Diego, CA 92107.

27 , | :
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12, reeeher--nde achieve-ent test (objective and eecay). the scores on
which:sllow inferences regarding the extent to which specific instruc- .
tionsl objectivee heve been sttained.

13. Teacher-made rating scales end checklists for obeervation of classroom
: behaviors: performance levels of speech, music, and art; manifestation
v of creative endeavore, personsal and social adjustment , physical uell being

14. Teacher-modified form (preferably with coneultant sid) of the semantic dif- o

ferential scale. . _ ‘ »
: ERE A} . .

15. Absences: full-day, half-day, pert-dey,_end other eelective indices .

perteining to frequency and duration of lack of attendance.

16. Anecdotel records: critical incidents noted including frequencies of
behaviors judged to be highly undesirable or highly deserving of
commendation.

17. Appointnents: frequencies with which they are kept or broken

" 18. Assignments: numbers and types completed with some sort of quality ‘
rating or mark etteched
‘ Y
19. Attendance: frequency and duration when attendance is fequired or
considered optional (as in club meetinge, special events, or off-canpus
sctivities). . . .

20.° Autobiographical dats: behaviors reported thae]tould be classified and
subsequently assigned judgmental. values concerning their appropriateness
relative to specific objectives concerned vith human development

21. Awvards, citstions, honors, and related indicetors of dietincitive or

: creative performance: frequency of occurrence or judgments of merdt in -
-terms of scaled values.

22. Books:  numbers checked out of library, numbers reneved numbers reported

read vhen reeding is required or vheo voluntary

23, Case histories: critical incidents and other passages reflecting quanti-f
" fisble categories of behavior. . :

24. Changes in program or in teacher as requested by student: frequency of
- occurrence. ) ' -

. 25. Choices expreesed or carried out: vocational, avocational, and educa-
tional (especially in relation to their judged appropriateness to known
physical, intellectual /emotional, sooiel eesthetic, interest, and other

. factors).

26. Citations: commendatory in both formal amd informal media of conmwwltstion
such as in Ul newspaper, television, school assembly, classroom, bulletin
board, or elsevhere (see Awards).




27. ."Contacts': frequency or duration of direct or indirect communications
between persgons observed and one or.more significant others with specific
reference to increase or decrcase in frequency or to duration relative to
‘. selected ‘time intervals. . ! . :

28. Disciplinary actions taken._ frequency and tpri . ..‘

"~ 29. Dropouts: numbers of students leaving school before completion of
program’ of studies. .
30. Elected positions: numbers and types held in class, student body, or
out-of-school social groups. .
31. Extracurricular activitiea - frequency org duration of participation in
observable behaviors amenable to classification such as taking part in
~ athletic events, charity drives, cultural activities, and' numerous service—
_ related avocational e.deavora. .,
32. Grade placement: the aucceaa or lack of success in being promoted or
retained; number of times accelerated or skipped. :
33. Grade point average: 1including numbers of recommended units of course
work in scademic as well as in noncollege preparatory programs.

"group to anothefwithin a given class grade.

34. Grouping: fr::'ncy: and/or duration of moves from one instructional

35. Homework aésignments - punctuality of completion, quantifiable judg-
- ments of quality auch as class marks.

36. Library card: poaaesaed ‘orf not possessed, renewed or not renewed.
. ‘ s - -
37. Load: pumbers of units or courses carried by students.

38. Peer group participation: . frequency and duration of activity in what
© " judged to be aocially acceptable and socially undesirable behaviors.

' 39. Performance: awarda, citations received, extra credit assignmenta and
associated points earned; numbers bf books or other learning materials
taken out of the library, products exhibited at competitive events.

40. ‘Recommendationo: numbers of and judged levels of favorableness.
41. Referrals: by teacher to counaelor, psychologist, or administrator for
disci{plinary action, for special aid in overcoming learning difficulties,

for behavior disorders, for health defects, or for part-time employment
activities. ¢

42. Referrals: by student himself (presence; absence, or frequency).

43, Service points:* numbers earned.

-

‘)




45.
46.

47.

49.

50.

51.
52,
53.

54.

55.
56.
57.

58.

¥

N\

Skiils .demonstration of new or incressed competencies such as those
fouynd in. physicsl education, drafts, ho-n-lking, and the arts ch are
not messured in a highly velid fashion by avnileble tests and §ales.

Social uobility numbers of tiucs student has moved £ron one neighbor-
hood to another end/or £requency‘ih1ch parents have changed jobs.

Tardiness: froqucnpy of. g

Ired}ieney 1ncidents of.

.

Transfers: numbers of students entering school from enother school

(horizontal move).

- Withdrawal: numbers of studcnts withdrewing from school or from a

L

special program (see Dropoutl)
Alumni participation: nﬁmbers of visitations, extent of involvement in
PTA activities, amount of dﬂbport of a tangible (financial) or a service
nature to a contipuing schobl program or activity

Attendance at special school eventl at meetings of the board of educa-
tion, or at ‘other group activities by parents: frequency of.

Conferences of parent- teecher, parent counselor, parent-administrator

sought by parents: frequency of request. .

Conferences of the ssms type sought andffﬂitiatedbe'schbol personnel:
frequency of requests and record of sppointmentsrkept by parents.

Interview responses amenable to clsssification and' quantification.

Letters (mail): frequency of requests for 1nformstion, materials, and
servicing.

Letters: frequency of praiseworthy or critical comments about school
programs and servicel and about the personnel participating in them.

Parental respbnse to letters and report cards upon written or oral
request by school personnel: frequency of compliance by parents.

€

Telephone calls from parents, alumai, and from personnel in communi- "

cations media (e.g., newspaper reporters): frequency, duration, and
quantifiable judgments about statements monitored from telephone
conversatiqns. * A
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. PERFORMANCE OBJECTIVES FOR THE
1975-1976" MENTALLY GIFTED MINORS PROGRAM

The hedn grade point .average of all MGM stG@ents in

the gifted program will be 3.0 for all courses (ex-

cluding physical education) in the junior and senior - - »
high schools. '

- - s ¢
The median achievement level of all participating MGM
students, as sampled at grades 6, 8 and 10, will be at
least three or more grade levels above national norms
in the areas of reading, spelling, language and math..
’ , .

The median grade equivalency scores of all students -
defined as "underachieving", using standardized testing
data from fall of 1974 as baseline*; will by the fall of
1976 have reached at least two years above grade expec-
tancy in these subject areas: ' reading, language, spelling
and math computation. ’

Participating MGM students will obtain a mean rating of

2.6 or above on a seven-point scale on each item of a teacher
- opinien survey designed to assess individual student

~ achievement in intellectual gkills.

Teachers of gifted students will rate development’ of
gifted students in all selected areas of study skills and
behavioral progress at 5.6 or above on a: seven—poinF scale.

Parents of gifted students will give high ratings** to
those aspects of the gifted program designed to promote
student progress in cognitive and affective domains, ‘as
assessed by a parent opinion survey.

Students at the secondary level will give high** ratings
to those aspects of the gifted program designed to pro-
mote student progress in areas of self-concept, as well’ &
‘ as cognitive and affective domainms. '

"underachieving' is here defined as less than 1.5 years
above grade placement.

X

** "High" rating defined as a mean of 3.7 on a five- point scale
31 :

J1
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\ . [PYALALIVR UF THE S1I% WRITIEN PLM
SCHOOL a

* Evaluation - Written Plan of Programa~for the Cifted

o SUGGESTED EVALUATION OF PUPIL PROGRESS SLICEGRAST APPROVED APPLICATION |
(Elgmentary Ref: landbook for Principals and Teachers of Elementary Programs for the Gifted, Pages 33-42.)
(Secpn@ary Ref: Handbook for Principals and Teachers of Secondaty Programs for the Gifted, Page 58.)

District learner Evaluation'process Brief summary of Conclusions baged upon  Recommended program changes
(objectives ugitten procedures or {in=  the dgba. Interpret the sumary and inter-  for the on-site written
In measurable terns  struments (from °  the data. Be pretation of data in = plan should indicate how the
- (from last " ldst approved  specific and Column 3 should be program will be improved, If

approved applica- application) concise brief and concise, ~  the evaluation results are
tion) applicable and | satisfactory, recycle, If the

| pertinent evaluation indicates weakness,

. redesign
LMY (1) . oLl (2) oLy (3) COLMY (4) COLUMN (5) :
.k
V. : ,r
W g
w
(- <
% |
\ H *
' ¥
‘Recommefdations should re-
( | | o | late back to your budget

| | B . ‘ categories for 1976-1977 -

g | o

Written Plan . '5;

o ‘ o
]}ll\[(jcomplete in duplicate, retain copies at your-school site (Required by State law to be available for‘public review)

T
~J



SAMPLE EVALUATION INSTRUMENTS -
/

On the following pages you will find samples of instruments for assessing
. 'different aspects of gifted programs. Soms are:currently in use in this
- district, others have been used in other districts throughout the state and
country. They are included to help you formulate your own assessment tools.
In some cases they will not be completely appropriate for use without fur-
ther revigjon but can.be revised to meet your special evaluation requirements.




PARENT QUESTIONNAIRE

" Name of School - Date

Number of Children Type of Gifted Program ‘ B .
‘in Gifted Program " (Indicate either Cluster or Seminar/I S.)

'Sex of Child (ctrcle) G B B ‘Grade in School .

DIRECTIONS’ The purpose of this questionnaire is to gather data which will
assist us in assessing strengths and weaknesses. of the District Program for .

. Mentally Gifted Minors (MGM). Please indicate the degree to which you agree
or disagree with the following #tements by checking the box which most closely
reflects your opinion. You are not required to identify yourself. Should you
have more than one child currently in the gifted program, please respond for L 4
your oldest child only. We would very much appreciate it if you will complete
the questionnaire and return it as soon as possible to:

EVALUATION SERVICES - .
San Diego Unified Sc¢hool District °
41Q0 Normal Street, B-4 )

San Diego, California 97103 ATTN MGM

v Strongly —Agree . Undecided . Disagree ] Strongly
Agree (SA) (A) - No Opinion (U) - (D) Disagree (SD)

1. 1 feel that ﬁy child's participation in the gifted program has contributed
. much to his/her academic growth this yegp.
. SA A U D - SD

&

Ed

2. My child has shown an increasfﬁt‘iﬁterekt in school worh this year as a
' result of participating in' the gifted program.

. SA A D SD

Cou
3. My child spends on the average two or more hours per week of his/her spare

time pursuing interests introduced to him/her in the gifted program .
SA A : u D SD

4. I feel that the gifted program, as interpreted by teachers, principals or
written materials and meetings has successfully communicated the major goals
and purposes of the gifted program to parents. '

‘SA A _ U ’ D SD

S. The program as currently administered provides me with the feeling that my
views as a parent are important in program development and evaluation.
- SA A U D SD

t
Ay

6. I feel that one or more of the qpecial enrichment activities of the gifted
program (e.g. field® trips, resource personnel, spec1a1 schedules, etc.) has
been relevant to my child's academic growth. .

SA A U D g SD

35
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7. My child reads extensively for enjoyment. ( ,
SA_ ' A . ‘U D . SD

8. My child 1s able to organize his/her time effectively for study. :
v SA A U . D : SDh

v

9. My child is usually consclentious in ‘meeting deadlines for written assignments.
SA A ’ U . » D : SD

e . )
w ¥ 10. School is more of a challenge” t my child since his/her participaflon\}n the

gifted program. (Answer this question only 1if your child has joined the program
within the last two years.)

SA A ‘ U . D - SD

{ .

11. My child has gained a deeper appreciation of the cultural, recreational. and
aesthetic opportunities in the community partially as a result of the gifted
program.

SA A ) U ' D ' ~  SD
4 .

12. I have received communication from the school concerning my child's progress
and any problems she/he has had in school. o _
SA A U L D ’ SD

13. My child is learning to work well by himself. ‘ :
"~ _SA A . U Do SD

14. My child las gained a better grasp of basic fundamental skills since his/her
participation in the gifted program. v
SA A U D ‘ » SD

15. My child has expanded in his/her appreciation and application of creative and
- problem-solving skills, partially as an outcome of enriched school experiences.
SA A : U D SD

|

16. My child has established a good relationship with his/her peers. ‘ '
\, SA . A U : D SD

-

17. My child has assumed positibns.of leadership in his/her school. ‘
SA A _ U D ! SD

2 ) 36
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- Page three

"

What suggestions do you-have for
school? ’

~
-

furthé??stréhgthening of the gifted progiam at your

(Q

'

Additional Comhénts:

' 4
<+
t

]

3



ERIC

Aruitoxt provided by Eic:

h‘/ L - > | E ' . P
e .o K ' o
TEACHER EVALUATION OF cu,rr:o's'ruot'n?s,' LEARNING PERFORMANCE-=SECONDARY
STUDENT'S NUMBER . o 'SCHO ’
P ) ,
TEACHER SUBJECT AREA » . DATE

CIRECTIONS: PLEASE RATE THE PERFORMANCE OF THE STUDENT AS YOU PERCEIVE
IT. BELOW ARE LISTED A" NUMBER OF WORDS OR PHRASES WHICH RELATE TO PER=-
- FCRMANCE N ACADEMIC AND BEHAVIORAL AREAS, BELOY EACH IS A CONTINUUM

WHICH SPANS BOTH PO'LES OF THE SKiLL OR ATTRIBUTE (E Ge. 'OUTSTANDING' ‘AND
"UNSATISFACTORY®), AS WELL AS GRADATIONS BETWEEN THESE EXTREUES.. PUT AN

OX® N THAT BOX WHICH YCU FEEL MOST CLOSELY CORRESPONDS TO THE STUDENT®S

PERFORMANCE ON THE CONTINUUM,

- 1 -

v

e

ACADEMIC AND BEHAVIORAL SKILLS: COMMENSURATE W{TH HIS OR HER ABILJTY AS

" YOU PERCEIVE IT, HOW WOULD YOU RATE THE STUDENT'S PERFORMANCE IN EACW OF THE

FOLLOWING AREAS?

)
“a

- . — . . -
OVERALL PERFORMANCE OF THE STUDENT IN YOUR CLASS COMMENTS :
oursunomc-DD DDDD I:funsnusncr.onv- ' )

. . ~ ' i
QUALITY OF WRITTEN WORK LI ", | cOMMENTS:
oursuuomci IDDDDD Dumsnu;ncronv i
PERFORMANCE ON EXAIHNATIONS : COMMENTS ;
m,rsrmomcDDDDDD D UNSATISFACTOPY . '

. '

UNOERSTAND ING OF WRITTEN MATER 1AL , 1 comments:

ou_rsuwomcDDD"D DD Duusunsncronv :

KBILLTY 10 SYNTHES1ZE 10EAS o : COMMENTS ; U

’ OUTS!ANDJNGDDDDDD D UNSA!lSFACTORV ¥

CLASS PARTICIPATION ' ' ’ . COMMENTS :

EXTENS | VE DDDDDDDMIMMAL ‘ .
CRITICAL THINKING SKILLS | : i

MARKED.DDDDDDDSLIGHY., |
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PAGE TWD

ENTHUS I1AS FOR LEARNING .

nax:oD DDDDD D SLIGHT

ABILITY TO ORGANIZE TIME

~ourstanoina[ ] DD [] EH:] [ unsatisracrory

SELF=INITIATED LEARNING + s

..oursunomcD D [;]DD D D UNSATISFACTORY

N o

EXPRESSION OF CREATIVITY A

OUTSTANDINGD D DD D‘D D UNSATISFACI’ORY

ORAL EXPRESSION ' - !

mmeDlDDDDmmwn

LEADERSH1P AanLirv
wwces (L] OICIC O svvee
ABILITY JO MEET DEADLINES

EFF'C'F"'DDDDD-D [] nerricient

OUTSIDE READING

EXTENSIVE DDDDD D D: MINIMAL

ABILITY TO ACCEPT CONSTRUCTIVE CRITICISM L
SAT.ISFACTORD DDDD DUNSATISFACTORY
- .

ABILITY TJO ACCEPT RESPONSIBILITIES

oursuﬁo’mcD D DD DDD UNSATISFACTORY

™

1)

COMMENTS s

COMMENTS:

COMMENTS:

‘COMMENTS ;

COMMENTS ;

COMMENTS:

1

COMMENTS s

COMMENTS ;

-

T

COMMENTS ;

COMMENTS ;

&

v



PAGE THREE L - S : :
SELF=CONFIDENCE ' 3 . COMMENTS ¢
. v A | %
SECURE DDDDDD E]-msccun: : o+

p . E . R LT
. ' N o ;f ‘
PEER RELATIONSHIPS : o COMMENTS 3

oursnnmncDDDDDD Dunsnlsncroav -’ o P

SPECIAL TALENTS: (F THE PUPIL HAS ‘EVICENCED ANY OF THE SPECIAL TALENTS
LISTED BEL(W, PLEASE CHECK THE APPROPRIATE BOX AND SPECIFY IN THE SPACE °
PROVIDED: i :

<

\"

DOUT'S!ANDING SCHOLASTIC ACCOMPLISHMENT )

. .
- . - . .
.

[:]OUTSTANDIAG LEADERSHIP ABILITY

+

A}

[:]OUISIANOING EXTRACURRICULAR INVDLVEMENT (BOTH WITHIN'AND OUTSIDE
THE SCHOOL SETTING)

Doursrmomc 'ACHIEVEMENTS OR CREATAVE PRODUCTS IN ART, MUSIC,
DRAMA OR CREATIVE WRITING . -

. , _ i . i | ’ ) * ..

.nl N
v - d . -
’.. » - .
_ -
-
. .
>
.
I3 . N a ; 41 4 .
v - - - 4
\‘1 ¥ w - -
ERIC: - - |
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E

“TEACHER EVALUATIUN (F

'(M-}'_.'TA [l’\CDDDDDDD SATIL FnLT(vK

Q

RIC : . 43

CAFNTED STUDENTS™ L[AFHIIH PERFOFVANCE—TELEMENTARY

STULERTYS NUMBER DATE

SCHOGL - - / 0 TEACHER

‘CIRECTICNS: PLEASE RATR/THE PERFOPPM CE UF THE PIPIL AS YCU PERCEIVE 1T,
BELCW ARE LISTED A MNUMBER. CF WCRES (R PHRAGES WHICH FELATE TC sPERFURMANCE
IN ACADEMILC ANG ATTITUDINAL AREAS, BELOY LACH 1S A CUNTINUUN WHICH SPANS
HCTH.POLES (,f' Bt SKILL (P ATIRIBUTC (E Go "CUTSTALDING™ AND "UNSATISFAC-
TCRY® ), AS WELL AS GPADATIGNS BETWEEYN THEGE EXTFEMES, PUT AN "X™ IN THAT

BOX. WHNCH You FEEL MCST CLUSELY CCRPESHCGNDS TC THE PUPIL'SY PERFORMANCE CN
THE CEMN I NUUM,

r oo I

. ° L3
BASIC SKILLS: COMMENSURATE WITH HiS (R HER AELLINY AS Y(,U P[RC[IVE 7,
HCW 7 (LD Y( DAYE THE PUFIL'S PERFURhAPC[ i1 EACH OF THE FOLLOW I‘,N(; BASIC

SKILLS AFEAS Y : L

. S

.

REACING COMMENTS ;

Umwmgmggmggmmmm
MATH ' o Cot

;L;Iilfa.‘;{)lk\GD D DDDD Dnr.snu_\?mcn;vv

CUMMENLTS

LATCULAGE

(‘L'TSTANDINGDD DDDD Dll'.SATIbFACT(RY )

- .

)PﬁLLl‘JG .

bfuf,]:u[‘|4r‘[{D| Il IDD} IL' SATILFACTPLURY

SOILNGE . ’ ' - é

COMKENTS ;

COMNENTS :

COMLENRTS

.

PENYTT LR . :

COMYVENTS
(,wmggggmgg,mﬂw
) ¢
l;i R e A LR LR Y Tvithe | | T. : [ R G L O B S LIL
f | A O CA e N SR S O AR L - ) N
c.l‘j’f:“[ TALE N S-qLLy - GOMUE TS
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PAGE 190 .
_ ‘ o .
- . _~"‘
Emuususu FOR LE&OMING - \ COMMENTS 3
mmDDDDDDwa
ABILITY TO ORGANIZE rwc ' . COMMENTS :
oursuwcmc' l[—_—]l lDDDDuusulsncronv
SELF=INITIATED LEARMING ! - COMMENTS :
oursuwomcDDDDB‘E} DU’NSIHISFACTURY
A}
'EXPRESQION oF creunvmr CONMENTS :
'oursunomcDDDDDD Du.\sn'smcronv
- . )
CRAL EXPRESS ION o COMMENTS : -

ARTICULATE DDDDDDDINAFTICULA}TE \

<

‘LEADERSHIP ABILITY - - ' COMMENTS :
we Q000000 we
ABILITY TO u::r DEACLINES : COMNENTS:
EFFIC!ENTDDDDDDD INEFFICIENT
OUTSIOE READING - ) LCOMMERTS ;
UMMDDDDDDDWWL*
: » . .
ABILITY TC ACCEPT CCUSTRUCTIVE CRITICISM COMMENTS ¢
snnsncronDD DDDD‘DUNSAHSFACTURY

AsiLiTY TO ACCEPT RESPONLILILITIES - o COMMENTS :

: ouranomcDDDDDDDuwsnusncronv
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ERIC

Aruitoxt provided by Eic:



. .PAGE THREE

SELF=CONF I DENCE

SECURE DDD DDD [] IHSE CURE

PEER RELATIONSHIPS -

cursrmomé[:_] DD D D D Dur;snlsmcronv

EY

SPECIAL TALENTS: iF &HE PUPIL HAS EVICENCED ANY CF THE SPECIAL, TALENTS

COMMENTS :

COMMENTS

\

LISTED 3ELW, PLEASE CHECK THE APPRUPRIATE BOX AND SPECIFY IN THE SPACE | _

PRUVIDED

Doursrmomc SCHULASTIC ACCOMPLISHMENT .

Doursnmmr\n LEADERSHIP ABILITY ot

OUTSTANDING EXTRACURFICULAR INVGLVEMENT (BOTH WITHIN AND CUL;IDE

THE SCHOOL SETTING) "

_

— :
»” /

'
.
S - .

[:]OUTSTANOINC ACHIEVEMENTS OR CREATIVE PPdDUCT& It ART,

DRAMA (iR CREATIVE WRITING
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San Diego City Schools _ .
Evalualion Services Department '

STUDENT OPINION SURVEY OF THE MGM PROGRAM

Name of School . Date ,
Sex (circle) M F Grade in School ' No. yrs. in
' program i -

—_——
Type of Gifted Program
(Indicate Cluster or Independent Study)

-

DIRECTIONS: The purpose of this student opinion survey is to gather data
which will assist us in assessing the strengths and weaknesses of the district
Prﬁgnam for Mentally Gifted Minors (MGM). Please indicate the degree to which
you agree or disagree with the following statements by checking the box which
most closely reflects your opinion. Please complete the questionnaire and
return it as soon as possible in the enclosed addressed envelope. Thank you.

KEY: SA=Strongly Agree ' - o« -
A=Agree v
U=Undecided, No Opinion
D=Disagree : ' . —~

SD=Strongly Disagree o

1. My participation in the gifted program has contributed significantly
.to my academic growth this year.
SA A PHT D SD.
- R ’ . L— .,
2. My ‘participation in the gifted program has increased my, interest in
academic work. :

SA . ' A U D )
. . \
3. The gifted program has stimulated new\interests in areas which I now
regularly pyrsue on my own. o - . . .
. : SA A U D - 8§D
~ t i
4. My associatien with other gifted students has provided me with academic
) stimulation. _ . ) ) :
. .SA- . A U D sp ‘-
5. The goals of the gifted program have been well communicated to me at’ o
my - school. , ' -
‘ ‘ SA . A U D SD
E}/»Fieldjhrips:and other pull-out activities for gifted students have been
academically relevant to me . :
SA A . U &r’_ D SD
i R
~ ) | A L
\ - /2.;“

,
»
"‘




’ Page 2
7. 1 am better able this year to organize my time effectively for- study

than last year . : ¢
SA , A U D ' SD

8. The gifted program has helped me gain a deeper appreciation of the ‘oppor-
tunities offered-by the community (cultural, recreational, aesthetic, etc. )

SA A U D SD -
. » e and . -
{~§?9. feel that, for me, enrichment activities have come at the expense of
’ gaining proficiency in fundamental skills. .
. : SA : A .U D SD

10. I am more conscientious this year than last year in meeting deadlines
for written.assignments. '

SA . . - A U D SD

¢

‘11, 1 find that homework assignmengs in "gifted" classes are stimulating
- - academically- ) ) . 3
SA A u_ D SD

12. My personal enthusiasm for Iearning;HBsLbeen increased partially as a
fiunction of MGM program participatiOQ 6

o

v SA A U D SD
. & e
] 13. 1 read more extensively for en}oyment‘!ﬁisfyear than I did last yéar,
SA C - | D SD
! Sl‘;f > §i :
14. As a participant in thé JEHPp;o ) féé;Ethat real choices have been
offered me in planning h}'!edl*c G2 )

SA o

15. 1 find that T am usually able to. ut indapgndent study time to good use,
‘ | SA AR g e D SD

16. Course work or activities offéred by‘bhe MGH program have contwibuted
significantly to my 1mproved use.oﬂ creative Sor problem—solv1ng skills.
SA A -. i ":‘. \’; - U -y v' o D SD

3 s AN "
v Ay o oy -
N IR SRR L, R |

17. I have become aware of numerous career alternatives through participation
in the gifted program. :gf,k;.fj3; ST
‘ SA A Sty .

D ) SD




Page 3 .

18. 1 feel that the gifted program is giving me a good foundation for the type

of academic work I will be doing in college.
) N A U D SD

.

3
.

What suggestions do you have for further strengthening the gifted program at
your school? _ »

o

“3

« S
Xdéig{gna;%Comp

Py g
R >
e g
XA T
s

\]
1
- 49 .
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SAN DIEGO CITY SCHOOLS
-Evaluat!on Services Department

SOCIAL ‘ATTITUDES AND MATURITY SCALE

- Child's District Number Grade Room # School

The lIine above each set of descriptive behaviors represents a centinuum. Put a check
at any place on the line at a position which best describes the child's behavior as
you perceive him/her at this time. - ‘

t

1. CONTRIBUTION TO CLASS:

never volunteers

sometimes : eager to
ideas volunteers : . frequently
ideas i : share ideas

2. SELF MOTIVATION:

does not work

tries to work

often works

independently independently independently
at times with success

3. "~ PHYSICAL COMPLAINTS: R 3

asks to go to sometimes : rarely

nurse or complains complains . to never

frequently complains
j. ‘.VISIBLE PHYSICAL SIGNS OF STRESS : :

sfutters, tics, . occasionally ' ’ never .

bites fingernails, exhibits signs . : exhibits

often : of stress signs of

stress

5. COMMUNICATES WITH TEACHER:

never approaches sometimes - A often

teacher on own initiatéd approaches

: chats with teacher with
- teacher

apparent ease

6. COMMUNICATES WITH AIDES/PARENT VOLUNTEERS OR OTHER STAFF-MEMBERS:

never initiates sometimes

usually readv

contacts with
adults other
than teacher

approaches
adults other
than tedacher

51

to chat with
adults with
apparent ease

A



7. WILLING TO TRY NEW ACTIVITIES: . A L s
usually unwilling o somet imes shows regularly
to venture into interest and tries new"
new activities N approaches new . activities
: ) .o activities v with confidj
8. ATTITUDES TOWARD SELF AFTER MAKING MISTAKES: . ,
. ~ ‘ ‘ @
. often 1is disturbed somet imes . i rarely upse
and visibly upset ' upset by . by own
' . own mistakes . mistakes
S
9. WELCOMING NEW CLASS MEMBER OR GUESTS: :
usually is . sometimes ' frequently
hostile or reacts in : extends sel
ignores new people . friendly manner * to be frien
‘ to newcomers \ ‘ to new peop
10. EMPATHY FOR CLASSMATES:
usually insensitive . sometimes V usually ‘
to feelings of demonstrates , . extends sel]
. others ' _ concern for - in empathy,
others ’ . toward othe]
11. INDEPENDENT IDEAS:  ° .
: never expresses _ sometimes - often expre:
independent ideas expresses . independent
. (fear of ridicule) independent P ideas
ideas ‘ (without fe:
(apparently does of ridicule]
: not internalize . .
' ridicule)
12. AS SEEN BY PEERS:
- frequently generally : ~very well 11
rejected . accepted : by peers
by peers . . ' = by peers
'13. EFFECT OF SUCCESS EXPERIENCE:
never results _ ‘sometimes ’ always resu]
in greater results in in greater
effort greater effort . effort
. Approximate number ‘of weeks _
observation opportunity : _ /
AE:WLW: £ \ ) . Rater . Role (teacher, aide,
Rev. 9/75 N : 52.




(INDEPENDBENT STUDY)

LARGE = \/ - : : : : . SMALL
_ g 2 3 a4 5 6 7 ,
‘ UNPLEASANT ., ® : : : . :PLEASANT
: 7 2 3 4 5 6 7
FAST ’ : M : o :. :SLOW
1 2 3 4 5 6. 1
DULL ) ' : : : - : : : :SHARP
’ \ 1 2 3 4 5 & 7
THIN . : : : : : : :THICK
. | 1 2 3 4 5 6 7
_HAPPY : s : : N : :SAD
' 12 3 4 5 6 7
WEAK; ' : T : o : :STRONG
; 1 2 3 __4__5 -6 7
GOOD T : : SRR :%:BAD
: 1 2 3. 4 5 6
MOVING - - S - LT
B 1 2 3 4 5 6 7
UNFAi'R : : : : x': : :FAIR
' 1 2 3 4 5 6 7
PASSIVE o : : : : : :ACTIVE
.1 2 3.4 5 & 1
HEAVY o : : SR : :LIGHT
) 1 2 3 4 5 6 7

This scale w.s ¢iso used 1o measure the following concepts: Learning, Governor's Honors
" Program, Covernor's Honors Program Seminars, Academically Talented Student, Artistically
Talented Student, Dorautory Living, Audio-Visual Materials, Teachers, and Testhooks,

Students filled out an idential set of scales.

53




PROJECT GIFTED—WARWICK
1972-1973
;o _ . Parent Questionnaire

Directions: Please do not sign your name to thiéquestionnaire. No attempt will
be made to identify persons completing these forms. Please return the question-
naire in the enclosed envelope within the next two or three days.

You can help to make Project Gifted a better program by giving careful thought
to each of the questions that follow. Because of the relatively small number of
persons involved in the project, each person’s opinions will weigh heavily in

‘ analyzing-the results. We appreciate your cooperatnon and assistance in helpmg
us to evaluate Project Qmed

Yes No
1. Have you been provided with enough information about
why your child was selected for Project Gifted? —_—
2. Have you been provided with enough information about .

the objectives of Project Gifted? . -

3. Have you been provided with enough information about
- the activities and experiences that your child pursues in
Project Gifted? -

|

4. Have you bcen invited to visit the-Project Gifted class-
room? ' [—

l'

5. Have you been offered sufficient opportunity to
discuss your child’s progress with the teacher? —_—

|

6. Which of the following comments best expresses your
child’s general attitude about being in Project Gifted? .-

Cnthusiastic
Positive
Indifferent
Negative

i

7. Has your child expressed pleasure or en;oyment about?
the work=~that he or she does in Project Gifted? {check *
one) )
Often -~ -
Sometimes
‘ o Seldorh‘
' NCVer

L]

8.  Which of the following statements best expresses your
child’s attitude toward the degree of challenge of the
work in Project Gifted?
' Very challenging
Somewhat challenging
Not at all c'lmllcngin@

i

' . . No answer
/_/___ e . \ \
<
: From  Ren:sath 1 S An Fealugtion of Fropect Gified. Stons. The U niversity of Connecticut,
1973 :
- . . -
- § ’ . o
Y - . . 55
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10.
1.
12.

13.

14.

15.

16.

Number of years your child has been in Project Gifted

l -

3

‘Has your child encountered any problems with his

friends as a result of being involved in Pro;ect Gifted?
If yes, please describe. ‘

Do you think that the name "Pro;ect Glfted" calls
unnecessary attention to the children participating in

“the program?

Have your or your child enc0untered any problems  ay
a result of being transported to another school? If yes,
please describe.

Has your child expressed a concern about missing work
in the regular class or making-up assignments because
he is,out of the room to attend Project Gifted?

Has your child’s regular classroom teacher(s) expressed
any-displgasure because your child has missed work
because he or.she is attenting Project Gifted? If yes,
pleadedgberibe. .

If your Chlld is invited to part:cspate in Pro;ect Gifted
next year, will you encourage him to do so? If no, tell
why. . -

Can you identify any changes in your child’s behavior
or attitude toward school or education which seem to
result-from his or her part|c1patlon in Project Gifted?

If yes, please describe.
»

Do you have any specuflc suggestigms for changes'in the
operation of Project Gifted or th way it affects
children or their parents?

Yes

No

36
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Check One (1)
NEIGHBORHO®D SCHOOL

4

PLEAS.E' RETURN TO PUPIL PERSONNEL

OCEAN VIEW SCHOOL DISTRICT ~~ *

SERVICES BY FRIDAY, APRIL 19

MENTALLY GIFTED MINOR (MGM) PROGRAM

3

a

! am (we are) satisfied with the overall
MGM program now being offered my

. youngster. -

The schoo! adequately keeps us
informed regarding MGM activities my

youngster(s) is/are involved.

“{a) A Newsletter

. ROBINWOOD

© Agree

___ RANCHO VIEW

‘Neutral Disagree . .
1 2, 3, 4 5 -

R

' What form of commurecation would h&most effective? Check One (1)

(b) Regularly scheduled'pareri’t teacher conference .

o e)

Individual, S|tuat|ona| parent teacher letter(s) -

(d). Situational tclophone conferences

(e) Scheduled, quarterly MGM parent méetings._(evenings') V

In a questionnaire sent to MGM parents last year, the follpwini; goal statements
were selected in the following,descending order by parents of MGM students.

Would you please rank order the five (5) most important goal statenents

- according to your perceptions.

—

———— e

. From
A .

-

Please select the top f/ve 75) goal statements as you see them relating to MGM
students, Use 1 er your top priority, 2 for your second choice, etc.

a. Lc_.:rnihg Skills:
b. " Self image:

.

c. Selfrealization: -

a

A ‘- . 4-

. do Reading:. N

~

~

Oc:un V- & Scbool [)ISN‘I(?(, Huntington |
L

’
[

L 57

GOALS

" To develop-a positive attitude

toward learning and a process:for
systematic problem solving.’

To build a positive, realistic self-
image in order to accept the rewards
of success and the consequences of
faiture. ow ’

To recognize one's self worth and

- doyelop an awareness of one’s potential
W P .

contribution to society.

1~ To develop the skills of reading to the

best of one’s ability m order to enjoy
the bemfxts of rcadmg .

cho O favenga,

'U]. <~
[



." - . - . - ) . - ‘» !
. . ‘ [ ) N . . . - .(
S _ . GOALS .° T ¢
‘s . . . . Ecology: .o To respect, conserve, and enjoy
o U - e . nature’s contributions to obir ways - p
: : - - of life. , ,

ﬁ, ' - ~ f. Citizenship: ' To be a'responsitfie, partrcrpatmg .
: . o . member of socrety. : RS #
’ g.  Physical Health: " To develop and maintain a healthy body.. s

L : h. - Com_municatio’n Skills: To listen carefully and express onesslf
_ o T ! ,'k - , -+ efféctively through wrltten and oral Ianguage
L Moral and Spiritual Values: . To develop a sense of honesty ahd falrness
. ‘wih respect toward other peoplé. - )
I3 Mathemt%és’Skills: ' _To devclop competency in math skills to the
.o . T : bestof one’s ability and apply: them to eve l
-" . ' - . day Ilfe R ) 2
; k. Social Values: ' “To adjust easily to social relatronshrps a'r?d be’
. T o ' tolerant of the opirions and actions of otheTs
; I.  ‘Vocational Competency: _ To value the personal and material rewards ‘
-, : - . - gained from a well-chosen vocation e,
.3,_‘ ' m. Science Skills: _ To appreciate the value of scientific discoverie
7 j ’ - - " and apply scieftific skills to everydg_y life.
' n. FineArts: To express develop, and appreciate artistic-
* : : - ‘talent (painting, music, dance, sculpture, etc.)
o. Social Studies: - ; : ) To understand the consequences of history on
oo e - ) the past 3 d present peoplesof the world.
- p Use of Leisure Time: N - To develop the skills necessary to enjoy a
5 ‘ batance between relaxation and. productlve
~leisure trme activities. )

5. Ina questlonnarre sent home to MGM parents last year, the f.pllowmg repwesent N
the ten ¢10) most frequently cited MGM highlights that MGM youngsters shared
unsolicited with their parents. Would you ¢hoose the apparent favorrte MGM

_actrvrty your chlld shared wrth you this year? . \

, ma.. A partrcular fueld trrp . A stu'dy of gountries

) b. A science actrvrty . g.-. Anartsand crafts pro;ect -
"c.  An oceanography activity h.  His/her readrng program PR
d.¢ An-outside spéaker , o i Acreative writing pr%ect T
e.- A play " : N Photography/fnlm makmg

- : ! i
G ' * ({other) ‘ M ,,g, -

., For those of you who are mclmed please add any constructrve comments that will

. * " assist the district to meet your expectations regarding MGM and#yougichl,ld(ren). .
< ’
& o
» g V- "
~ A - . *
. 2
# -t # 2 ®. v ®
G : . L
ad . 4 /
& b nt’?.:i‘ ‘4; ‘ ; 58 ) " s
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- o pe A . 2 -.

. ’ RS . ) -
B ' Dear F%rents ¢ * "b? C e e o
y 2 T _ to impose ufion you for a final time to get your reaction to your
‘ ) chll expe nees as a parucupam in the State Study. Itis highly |mportant to
. , us to have y8ur evaluatlon of He program’s effectivenes..

~

, v 75 We shall apprecnate it very much if you wm fill put the attached page and .
return it as spon as:possible to . £ _ f,

A : s

Thank yod very much.s -
B o ' PARENT EVALUATION OF PUPIL L

Pupil’s Name

Wilt you please thmk of your child at the present time in comparlson to
{ast year. As,a result “his participation in the State Study, please rate him on 5
the followmg iterris’ Place. the letters @, b, c, d, and e on the linexfollowing each _
© * item according to the scale below. You ma‘ have difficulty in respondmg to A
s+ some of the items. Please make the best estimate that you can. )

o A (a)_ Nyich’ less (bl Less (c) Aboutthesame (d) More .(e) Much more

1.0 Ability to think things through forhimself . , .._,‘_.
.72, Knowledge of subject matter Jareas (scnence social stud»es and - ' »
» S . others he has’ taken). . . S . . .ol T e e e e .'
¢ 3 _lmerest inschool. . . . . . . .. . R *
. 4. Ability to}ee relatlonshlps I .{. B N
~ . B, Ablhry to find information . . . .g. g . . . A . W
6. "‘Abvhty to work well by himself . . ... ¢ . . . &. i ' v
i J.  Theliking and respect of 9’ upils for h|m- % e e e — ‘?.,, . s ¥
. ', 8. Abuluty to judge the usefulness'&écts ... L P & .
I ] Ab"hty to ggt along well with his teacher(s) S S o
., 40, Emzymentaf learnmf_; . / e e e e R _ . -
+ 11, Knowledgeof arithmeticy pollmg-and-oihe# ‘basic skills . e —— .
12* Cunosnty about Iearqng newthmgs ) _ ' '
“. ; 13. /*ulptVtouacrcpt responsljnhty e e e e e et __.. %
14. ~Opportunity to make things; expgmnent and use |deas Vet e —
15. KnO\N‘Ed(_.,L. of his strengths and weaknes‘sea: *‘ S —_—
.. 6. Vzul'hngness v do work as a Ieader e e e . —
¢ R g 2 (
. » ;e X ’
W From: - §rx\pson, RE,L& Ma.r‘tinson, R.A. ﬁ_dum"‘i/'ona( Program for Gifted®Pupils. *
e N S-l(!dr‘.jé‘ :'.1'),“(2(1Iifornf‘a’: Calif_(grnia State Dcparlt"hwent of_"E‘glueation, 1961.
N TR
. & i ) 59 'r)’ L A "
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y .~ Please answer the questions that follow

17. Has participation in_ihe study helped hlm or her? (Yes or no)

Please explam

F

ﬁi‘

LA

-

c 8

18. *as participation created problerﬁs for hitm or her7 (Yes or no)

Please explain,

<

.-,
-

19, Would you like to have the program contmued7 (Yes or no)
‘Please explain.

20. What chénges, if any, would‘_you suggest?

' Name .

- Address

0 Telephorie

. J
“ .

[N

=]
.C/’,
X

“r



CORONADO UNIFIED SCHOOL DISTRICT
STATE PROGRAM FOR MENTALLY GIFTED MINORS

PARENT EVALUATION OF PUPIL (Elementary)

°

»

P . Pupil’s Name Y Parent’s Name * Dats

Gf’ade ’ . . . . . T IR

° i

Please rate your child according to the followmg scale bélow, checking the letter

a,b,c, ?) e on theline foilowing each item. _— o
(af Always : (c) About half the time (e) Never
. (b) Usually . ~ " (d)- Seldom
- “ V - .
L T . . 7 ajblc|d| e
) R 1. Solves problems independently '

2. Demonstratesknowledge in science, social
studiesand literature

Is interested in school .

a W

Uses books and research materials to get .
information ., . ., :

Studies independently and plans study time -

Demonstrates critical thinKing abullty P T a0 B SR S

5

6. Gets along with others
7

8

Is motivated to learn ., . . . . o .

YA

9. Iscurious. . ./

10. Accepts responsibility .

11. Thinks creatively . ‘
12. lgr;derstahds self . . . . .. . .. .. e
13. Accepts leadership roles . '

”,
®

H . *e
A similar evaluation will be made at the and of the year.
;Q.- X
.
From: Coronado Unified School District, Coronado, Cah.orma
-
61 o
.. D ~-
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_ NOTE: o
’ ' *  Project ASPIRES . Same instrument is )ﬁministered
PRE-PROGRAM REACTION ~ | as3 POST-PROGRAM REACTION
FORM ’ FORM so that changes in intended
growth can be compared.

. Please do NOT sign your name.
Part-t. Could you explain the following terms of concepts if you were called upon to do so?

. . Can you explain or demonstrate: . - Not at all { could make 1 could explain - | could explain
[ . S : . : a guess or demonstrate  or demonstsate

g . ' \ -fairly well  very accurately
3\

-

how to determine the
properties of air

e Y

° how air ""behaves”
how to read an anemometer
how to make a rain gauge

how to decode a weather map

ook wN

how to predici the location .
and phases of the moon —_— -

7. the descripti\;e names and .
features of the sun’s surface

> - 8. the descriptive names and ’ s
’ features of the moon’s surface

FEL T
|

‘9. how 1o locate man made
* satellites in the evening sky

_ 10.  how to gather light from solar
3 _ . system objects with a telescope

"11.  how to identify the five
‘properties of minerals

S

12.  how to classify recks into ] )
their three main g 9ups: . - - e — —_—

13. how rocks are formed

- 14, the process of  gntain :
building R L

)
|

15, the major syonts‘of change of
.. the'rarth’s surface

16. ‘the use of a mirroscope

17.  how to identify various kin_ds

ofplanfs . - - - _—
-18. hr)_wto'sket‘chhchens ' - .. - ——

19, the interdependence of tiving

things U - -

: ?0: how to sketth the\'gvm';th of
’ seeds . - —— - -

—_N

From: , Rengulle, J S & Haftman, F.B. 4An Evaliuation ot Project ASPIRES‘..= Hartford, Connecticut The Hurtford
Putlic Schnlg, 1974,

63
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I could make

. . Can you explain or g]emohstrate: Not at all I could ‘exblain' I could ¢
' : ’ 8 guess or demonstrate or.demo
fairly well  very acc
\ - .
21.  how electricity can be . ¥
produced by chemical and
» magnetic means - —_—
' - . . . - o b
22, how to identify electrical . :
7 components by their symbols —_—
“23. how to make an electrical
. circuit ) * ‘
. -24. how to distinguish between '
' , - good and poor conductors N . -
a7 25. how radio waves carry . )
. “information, over long distdnces — . —_—
N ... B N
. . - : \ 4 P )
- v Sy crow Part i
. T . 7 - N
v 1. Check, ihe followmg statements that‘best descnbe your interest in the suhject of science:
— 2. It‘us my favonte sub}ect ‘
. b It ranks high #mong thesubjeds that I like to teach
" c. . Fneither like or dislike to teach science
. d. It ranks low among the subjects that | like to teach -
e. It is my least favorite subject '
2. Check the following statement that best describes your feeling of competency in the teaching
of science: o * .
B . a | feel extremely competent in this area *
. b. {feel somewhat compe&ent in this area - '
: c. 1 feel mildly competent in this area _ . '
d. . |do not feel at all competent in-this area
3.~ How often do you ordinarily teach lestons in science?
— 3. Every day . ) . .
) ——  b. Three or four times per week '
! - C Once or twice per week” ‘
. p .
‘ d. . Notatall Yes No
3 4. Do you have a clear understanding of the objectives of Project ASPIRES? .
5. Were you sufficiently informed about the purpose of the program prior to
" attending the first session? . _
6. Do you think that your students’ performance in reading can be nmproved '
through the study of science? —_—
7. Do you think that your students’ interest in reading can be improved 'y
through the study of science? —_— e
. ' :
8’ What are your maior?xpectahons from participating in this program? - e

ERIC

w,
LI

Please use the back of this page if you need more space.
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'GOVERNOR’S HONORS PROGRAM PABT'IC!PANT,FOLLOW’UP
. - QUESTIONNAIRE """

" The Governor’s Honors ‘Program is a«relatwely htgh'eost pro;ect servnng a

limited proportion of the high school students i m t;'téstate of Georgra For

-this reason the Governor, State Supermtendent of ‘Schools, GHP, personnel,

and members of the State Department of Educatlon are concerned that the

progfa'”m"be gttty effective. Since you are. afdrmer parycu)ant inthe —
v program, your opinion‘about the program would'be ‘mOSt valu,able in our. -

current evaluation of the program and, in:turn,’ td st’ate offfcrals in‘making

decisions concerning the program. Your coopefatron m,ftllmg oist the question-

naire, making helpful suggestions, and re‘turning ltsln the enolosed envelope

will be greatly appreciated. : L : '

“Sex: M . F
1.

2. Check your area of nornnnatlon

. s .

a 1.Art___"__ . S..:.-‘

2. D'rama '

2

3. Englrsh,_h S
4 Forpngn Lahguage

— 0 l am stlll attendmghrgh sghoola _Q . o
- g ____ 02 ’l have been graduated tro,mhugh school but have not attended ”
R o '._‘ . "' and.do not plar 85 attend college wi K

*

03 A, attended college bu :

- "dA J am currentl tte ‘
' y
P lbachelor s) g‘ree

' e 05. 1am currently attendlng.a non academlc school or college

E

., worklng toward:a fechmcal»profes,snon . ’
—_—— 06 I currently hold a bachelor sdegree

‘ : __._:_T 07. 1. currently hold a degree from a teohnrcal institution. Type
A L of degr e : .

A

. - 08 l am currently pur%urng a graduate degree Type bf degree E '

¢

o? . * ) . e iy ‘ . . 3
L e— 09, l'curr"ently .hql_d"a:'_graduat-e de’gr_ee. Type of degree -

R 'Jo._ ,'| a‘fnqcu.rrent‘ly'efmblo,yed‘t'(fu-ll time). Type of work v
— by | - B -
Followmg is a 'lSt of factors wh&ch are important in effective operation of o N
the Governor's Program You' are: asked to rate the program on each of the
factors by- checkmg ong of the s spaces at the right of each statement. Use what °
you would consrder as the ldeal program as a:standard of exccllence in makmg
your ratlngs :

...,“‘-". ‘0.' . L . o
From: Payne, D. A Evaluatlon of the State of Georg:a s GOVemor s Honaors l’mgram _
Athens Umversrty of Georgra 1972. : ’ G e

.'.' ,' .
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¢

If the program was EXTREME LY POOR wrth respect to the factor check -

epace 1.
If the program was BE LOW AVE RAGE with respect to the factor, check
. space 2. . « =
-|f the program was ACCEPTAB LE wnth respect to the factor, check
space 3.
If the program was ABOVE AVERAGE with respect to the factor check
2, space 4. »
<+, If the program was EXCELLENT W|th respect to the factor check space 5.

Following each rating is space you mlght use to suggest changes related to
. the factor WhICh you think would improve the program, or allow you to descrlbe

- v

mfluences ; : A
. g
o O o -
< 8 g, " g,
AT T > 2 5 > &
o - e ‘E < 2 < 8 Y
s 2 g 8- 3
s 2 o 8 o
x Q
, 4 @& < < W
4. The degree to which the program was beneficial 1 2. 3_4_ 5
- ~~ inyour subsequent academic course selection
_ <. Describe Nature of GHP Influence:
" . . A3 . ) ) . .‘ A‘ .
’ o
v ¢
' 5. The degree to which the program |nf|ue7ed your 1__2__3__.4_5__

decision to attend college _ ) .
" Describe Nature of GHP influence: '

v
v oy

6. The degree to which the program was beneficial 1_2_.3__ 4 5
in helping you choose a college major (Omit, if "
you did not attend college)

Describe Nature of GHP Influence:

. 7. The degree to which the program was beneficial
in helping you choose a vocation - ¥

-—
|
N
I
(]
|
feY
|
]

Describe Nature of GHP Influence:




N\ .
S @ )
no_ N ? . ?
. > @ Q @
T & 8§ « £
E < 2 g
s 2 92 9 = :
. £ 2 8§ 9 & -
- ° lﬁ 3 é < ~ uxJ -
e 8. Suitability of the method or,methods by which” = 1_ 2__ 3. 4_5__

participants were selected

Suggested Changes (e.g., what cmerua should be ¢, ' -
empIOyed ): _ »~ B

9. Suit‘abili't'y of the instructional methods for GHP 1_"_ 2. 3_ 4_... 5 |
students : PRETNaTY

Suggested Changes:

10. Approp‘ri.ateness of the administration of the

program . ' | _
Suggested Changes: ' : o . 3\
11. lnfluence which the-program had on your 1 2_3_.4__5___

. ability to make contributions to or initiate
- ~ changes in your local school program

Suggested changes in the program which would have
enabled you to more effectively initiate changes in .
or make contributions to your local school program: v

J
\

12. Contributions the program made toward a positive 1__ 2_ 3___ 4.__ - T
change in your attitude toward learning

-
Nature of GHP Influence:
: | .

13. Helpfulness of the counseling program - 1. 2_3_4__5__

Suggested Changes:
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o © @
£ ¥ g )
> 8 2 8
“ s < 8 < E
- ’ .~ 2 =% g =
. : s 2 8 o 8
- X [ o e P4
, W o 4 € w.
~ 14. Effectiveness of the physical education program 123 4_ 5
_in teaching you games or other recreational :
activities which you did not have the opportunity
to learn in‘your hjgh school o , v
Suggested Changes: L 5 "
BN 15. Usefulness of.th.e seminars ‘ Co1_2__3__4,_5__
Suggested Changes: Co

g 16. Usefulness of special events (speakers, conéerts, 1 2.-.3__-.4_65__
etc.) ' ’
Suggested Changes:. .

'y

17. Opporiunityffor interaction with other students 1_ 23 _4__ 5
Suggested Changes: '

5
. . . - ')
18. Opportunity for interaction with teachers

Suggested Changes:

19. Your overall rating of the p[ogra‘m in terms of 1_2 '3 _4_5__
fulfilling your immediate needs at the time you -
participated '

Suggestedﬂ Changes:

¢




- 20.

21.

22,

23.

24

25,

" 26.

Overall rating of the program in terms of '
fulfilling your ultimate goals

Suggested Changes::

Qegree to which the program objectives were in _

agreement with your personal objectives
Suggested Changes::

— . »

Extent to whnch you mastered the objectlves
of the program . - >

Suggested Changes:

L4

Eq[t:t to which the program contrrbuted to
your mastery of the program obrectwes—

Suggested Cha nges : *

A

a

-

e ® -
g 8,
o> o
£< 3
£ 3 g
s 8 <
1_2_3_
23
1_ 2 3_

.
123

What two things were most beneficial abaut the program?

. Above Average :

€ -
8
5 .
x
w "’f/
4__ 5%
B ¥
v {‘
2 ~ ‘;o'\
LY
N
4__5__
L}
4_5__
4__ 5
. ~

&

What two thmgs were least benefrcnal or in the greatest need of change wnth

regard ‘to the program?

~

What Honors, Awards, Scholarships, Fellowship Grants, or Special
Recognitions have you received since you were a GHP participant?

-

f 3



